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Introduction 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
v 
 
 
 
 
 
 
 
 
 
 
 
 

The origin of this project lies in the shocking arrest of 
two young men for sexual harassment in the local 
community. New Routes Integration – an NGO set up 
to support and empower refugees and asylum seekers 
in Norwich – became aware that recently resettled 
migrants needed clarification of the legal frameworks 
around sexual abuse and gender relations in the UK. 
Since then, the Terrence Higgins Trust and a Domestic 
Abuse Change Coordinator have helped run separate 
workshops for women and men at New Routes’ 
centre in Norwich to address these issues. The 
Terrence Higgins Trust training programme was 
originally intended for English-speakers, so New 
Routes and Terrence Higgins Trust were keen to 
tailor it specifically for those from diverse cultures.  
   
Over the past year, participants’ and trainers’ views 
on, and experiences of, the workshops have been 
explored through participatory research to identify the 
tools and approach that would support participants’  
broadening of attitudes and understanding. This 
workshop guidance is the result of those discussions 
and presents the methods, materials, principles and 
findings from the project. 
 
The research project and conference is funded by the 
University of East Anglia’s Impact Accelerator Fund, as 
part of the UEA UNESCO Chair programme 

New Routes Integration 

Established in 2004, New Routes works with asylum 
seekers, refugees and other recently resettled individuals, 
families and communities to promote cross-cultural 
integration. The charity aims to improve community 
cohesion and build connections between people of 
different ages, ethnicities, cultures and backgrounds.  Social 
and skill-building activities run 6 days per week and there is 
one-to-one mentoring support for individual adults and 
young people.  
 
New Routes team 
Dee Robinson, Roshan Dykes, Amélie Sells 
 
Facilitators 
Domestic Abuse Change Co-ordinator: Christen Williams 
Terrence Higgins Trust: Chris Simmons, Suki Dell  

 

UNESCO Chair in 
adult literacy and learning 
for social transformation 
 
The UEA UNESCO Chair programme aims to develop 
understanding about how adult learning – particularly for 
women and young adults – can help address inequalities in 
the poorest communities of the world. The team have 
particular expertise in participatory research methods: 
 
UEA team 
Burcu Evren, Catherine Jere, Christopher Millora, 
Esther Priyadharshini and Anna Robinson-Pant 
 

Men's group session  Women’s group session  

UNESCO Chair in 
Adult Literacy and Learning for Social Transformation, 
University of East Anglia, Norwich, 
United Kingdom of Great Britain and Northern Ireland

United Nations
Educational, Scientific and

Cultural Organization
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SOME OF THE ISSUES IDENTIFIED BY 
THE RESEARCH 

 
§ Cultural Differences. Attitudes and practices around sexual 

health and gender relations vary across different cultures.  
People who are newly settled in the UK are exposed to, and 
expected to follow, certain norms and practices. While there is 
a tendency to focus on differences, there are also many 
similarities that can be explored during the workshops, to 
overcome barriers to cross-cultural understanding and bonding. 

§ Language. While workshops are delivered in English, many 
participants have limited English-speaking abilities that may affect 
engagement. As such, a lot of translation, rephrasing and re-
explanation is necessary.  

§ Facilitation as an intercultural encounter. Facilitators are exposed 
to ideas and practices that may be surprising and confusing. 
Navigating cultural differences demands additional consideration 
and sensitivity, including the need to ensure anonymity and 
confidentiality. 

§ Additional Support. The workshops provide a space where 
many other issues may be identified that cannot be immediately 
resolved. Safeguarding issues, the need for additional 
information, counselling, STI testing and maternal health services 
were concerns raised that can be addressed by looking into the 
wider support systems available. 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

The project's starting point was to 
enhance intercultural understanding  
through discussion and debate 
about different kinds of gender 
relationships, sexual norms and sexual 
health, and dominant assumptions about 
these in the UK and around the 
world. An important dimension was to 
draw on research and training 
approaches developed in the Global 
South as a resource for NGOs working 
with asylum seekers, refugees and 
recently resettled migrants in the UK.  
 
Adopting an action research cycle, the 
project consisted of four stages, with the 
start timed to coincide with the school 
holidays to make sure people could 
come to the focus group discussions. 
 
 

STAGE 1 
RECONNAISSANCE 

STAGE 
Reviewing research 

literature and training 
resources in this field 

from the Global South 
and from related 

initiatives in 
Europe (particularly 

Norway where 
innovative approaches to 
sexual health workshops 
had been implemented). 
 

STAGE 2 
DEVELOPMENT AND 

PILOTING OF 
WORKSHOPS BY 

TERRENCE 
HIGGINS/NEW 
ROUTES TEAM  

August 2018 - 
four sessions for around 
15 men; October 2018 

- four sessions for 
around 15 women 

All these sessions were 
approximately 3 hours 
each, including lunch. 

 

STAGE 3 
PARTICIPATORY 

EVALUATION 
Data was collected 

during/after the workshop 
sessions (e.g. to 

contextualise data around 
attendance/absence). 

Two joint (i.e. men’s and 
women’s group 

together) focus group 
discussions held to 
analyse participants’ 

experiences, reflections and 
suggestions for adapting the 

workshop 
material/approaches for 

wider audiences/purposes 

STAGE 4 
FINALISING THE 

WORKSHOP 
GUIDANCE AND 
DISSEMINATION/ 

IMPLICATIONS FOR 
FUTURE RESEARCH 

Workshop guidance and 
principles of 

engagement to be shared 
with other NGOs in UK. 
Co-authored article and 

conference paper 
documenting the 

process and outcomes of 
this action research 

project 

Project Design & 
Methodology 
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Aims of the Guidance 
 

This guidance is a flexible resource that can be 
used to develop workshops and training on sexual 
health and gender relations with refugees, asylum 
seekers and migrants. We provide key principles 
and critical questions that serve as guides and 
points for reflection as you plan, implement and 
evaluate your training programmes. We found 
that many mainstream training resources on 
sexual health and gender relations do not directly 
address issues around cultural differences, 
language and service provision – that are specific 
to recently resettled migrants  
 
The guidance can be used to improve current 
practice, build on existing support programmes 
and/or tailor-fit provision to be more responsive 
to the needs of participants. Sample workshop 
activities are provided in the appendices to 
illustrate how the principles and concepts can be 
used. There is also a list of organisations and 
resources for further reading and links for 
possible collaboration. 
 
 

Who is this 
guidance for? 
 
The guidance is intended to be of use to a wide 
range of organisations: 
§ organisations providing sexual health services, 

which aim to develop programmes for 
refugees, asylum seekers and migrant 
populations 

§ organisations focused on integration that wish 
to provide sexual health and gender relations 
training as a service strand 

§ community activists 
§ self-help initiatives for community-based 

organisations and volunteer groups 
§ government institutions and social services 

departments 
§ universities and other research groups 

 

Principles guiding 
the project 

 
Below are a set of principles that underlie the design 
and conduct of the project. Some of these were part of 
our thinking at the very start of the project. Others 
were developed in the course of the project and yet 
others are aspirational. These guiding principles are 
presented here to allow readers to think with us or 
amend, change and develop these further as they see fit 
in their own practice or context.  
 
1.      We are committed, as a team, to recognising and 

sharing different kinds of knowledge and 
experience without ranking their importance or 
status – they are all equally valued and welcomed. 

2.      We are committed to making space to listen and 
to hear diverse views and positions without judging 
them. 

3.      The project involves a number of roles – 
as presenters, translators/interpreters, participants, 
contributors, facilitators, researchers, organisers, 
learners. These are not decided upon from the 
start and we recognise that they are open to 
different members of the group at different times. 
A participant may be a translator, a contributor, a 
researcher, a learner, etc., at different times or 
even simultaneously.   

4.      We are mainly interested in the learning that 
occurs when different roles, expertise, individuals, 
organisations, come together. There are no fixed 
learner-teacher roles. 

5.      All involved will be learning and expanding their 
understanding and knowledge; identifying the ways 
in which learning and co-evolving occurs is an on-
going process. 

6.      We realise that learning events can be 
uncomfortable or even de-stabilising for many of 
us. They may even fail in their aim to empower 
participants. We recognise that these disruptive 
moments are part of learning. 

7.      Learning interventions will draw on traditions 
developed in the Global South (particularly 
participatory approaches) but will also be 
extended and built on for new contexts. 

8.   The learning from the project is open for sharing 
across communities and organisations.  
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Key terms 
 

 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
  

This guidance is divided into three sections: 
before, during and after the workshops. Each 
section contains principles that are based on the 
findings of participatory research, as discussed 
above, but should be seen in the context of each 
organisation’s programme, rather than as rigid 
guidelines. 
 
Insightful anonymised narratives, quotes and 
observations from our research data have been 
included, along with findings from reports and 
other research projects. References can be 
found in the bibliography.  Example workshop 
activities are included.  
 
At the end of each section there is a list of 
suggested critical questions to stimulate 
discussion on different approaches and methods. 
 

Use of the guidance 
 

A refugee is a person who has left his/her 
country and cannot return because of a well-
founded fear of persecution for reasons of: 

§ Race 
§ Religion 
§ Nationality 
§ Social group 
§ Political opinion 

 
And is not protected by their own country and 
is outside their country of origin (1951 Refugee 
Convention) 
 
An asylum seeker is a person who has left their 
country and is asking  for another country’s 
protection.  
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1. Selection of Participants 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

Preparing for the 
Workshops 
 

1. Selection of participants 
2. Using participatory methods to 

identify participants’ needs 
3. Workshop structure 
4. Working with delivery partners 

Gender, age, language ability, length of time in the UK, 
and cultural backgrounds of group participants will 
influence decisions on workshop content, for 
example: 
 

• Will participants’ English language ability affect 
how they communicate with fellow 
participants and facilitators, or how they 
receive and engage with information shared 
during the workshops?  

• What is the impact of the variable lengths of 
time that participants have lived in the UK 
prior to participating in the workshops? 

• Can English language classes provide 
preparation (pre-teaching) for the workshop 
sessions? 
 

Having culturally diverse participants, with a wide 
range of languages within the groups, varied English 
language abilities and different experiences of living in 
the UK, may present some challenges but also  offer 
significant opportunities for peer learning and 
collaboration. 

 

 
 

The workshops are probably most useful 
to those who have been here for a few 

months, because they’ve had 
experiences here, their English is a little 
bit better, they can express themselves 

more, they have more understanding of 
what training is. The participants that 

we’ve worked with were of mixed 
ability, understanding and length of 

residency. For example we had a 
participant who only been in Norwich 

for a week then joined the workshop. He 
went straight into the men’s group and 

he didn’t speak any English at all. 
Luckily there were same language 

speakers in the group to help him. It was 
worth it for him to engage in the 

programmes, I think, because we don’t 
want anyone to be here for a whole year 

between workshop sessions and make 
life-changing mistakes… 

 

WORKSHOP FACILITATOR SHARING SOME 
REFLECTIONS ON INVITING PARTICIPANTS 

Women's group session  
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A key principle in delivering participatory 
workshops is placing participants’ needs and 
preferences first when establishing goals and 
objectives.  
 
Participatory methods such as those found in the 
appendix, as well as traditional methods of 
surveys or focus groups, are effective ways to 
explore  participants’ needs.  Here, the 
participants are the main actors of the activities 
and organisers provide a space for and facilitate 
conversations. Participatory methods can allow 
the participants’ voices to be heard and to shape 
the workshop in identifying their needs. 
 
Participatory methods “include a range of 
activities with a common thread: enabling 
ordinary people to play an active and influential 
part in decisions which affect their lives” 
(Institute of Development Studies, n.d.). In the 
appendix, we provide a sample of these 
methods, and you can also check the resources 
page for further reading.  
 
Participants’ identified needs are not solely the 
list of topics and concepts to be included in 
workshop planning. There may also be logistical 
and practical needs that can affect participation 
such as language support and translation, 
transportation and child-care. All of these may 
have implications for structuring and preparing 
for the workshops. 
 
 
 
 
 
 
Participatory methods can enable participants to 
play an active role in deciding topics to be covered 
in the workshop.  
 
After the focus group discussion session with 
women participants, they shared that asking their 
opinions made them feel that their opinions were 
important to the organisers. They also stated that 
they had responsibility to speak, not just for 
themselves, but also for the other women in their 

A men's group session on a participatory card sorting activity. See appendix for 
examples of activity mechanics 

 
 

  
 

“… it was a bit of a challenge having 
lots of kids there in the first session and 

it made it really hard for people to 
concentrate.” 

 

TALKING TO US ABOUT SOME OF THE 
CHALLENGES IN FACILITATING THE 

WOMEN’S GROUP SESSIONS, ONE OF THE 
FACILITATORS SHARED: 

 

 
 

“When you told us that we are deciding 
the topics, I felt happy that someone is 

hearing and caring for us.” 

WOMAN PARTICIPANT’S OPINION ON PRE-
FOCUS GROUP DISCUSSION ACTIVITY 

2. Using participatory methods to 
identify participants’ needs 
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3. Workshop structure 
 

	
	
	
	
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
	
	
  
 
 
 
 
 
 

Working with individuals coming from diverse cultural 
backgrounds – who have varying assumptions and differing 
practices on sexual and gender relations – begs the question as 
to whether workshops are framed as information-giving (for 
example, ‘how things are supposed to be done in the UK’), 
exploratory (for example, ‘let’s talk about how it is in your 
country’) or a combination of the two? The advantage of 
running groups for participants from different backgrounds is 
that the exploration of attitudes broadens beyond the ‘known’ 
and the ‘new’; it can be less binary and therefore less 
intimidating.  When accepted cultural rules are seen against a 
whole medley of widely differing views in a global context, a 
shift in attitude can be easier to achieve. 
 
It is helpful to begin sessions with an exploration of 
participants’ expectations, experiences and practices in their 
countries of origin and use this as a springboard for a 
discussion into UK-specific laws and practices. In the extract 
from the observation notes (side box) of one of the men’s 
sessions, it can be seen that when participants’ experiences are 
foregrounded, rather than starting with input from the 
facilitator, there is often a greater potential for rich discussion. 
 
While workshops do benefit from some unstructured, open 
activities, there is also a need for more structured, input-based 
sessions where the content is non-negotiable, for instance, in 
sharing specific UK laws and regulations on consent, rape, 
domestic and gender violence. 
 
Social activities, such as facilitators and participants cooking and 
eating together, are a good way to start a session. Timing and 
scheduling are also important factors. The New Routes’ 
participants and facilitators preferred having the sessions all in 
one week (4 sessions of 2.5 hours) rather than spreading them 
across a month, one session per week. This way retention can 
be more easily managed and it can create a stronger bond and 
sense of camaraderie.  
 
Participants chose to have separate sessions for men and 
women, as participants of both genders felt that they could 
speak more freely.  The choice of topics varied according to 
male/female preoccupation and interest.  For the women’s 
group workshops, it was important to provide childcare 
volunteers to play with pre-school children, so that mothers 
could participate. 
 

“The plenary discussion turned out 
to be an open discussion around 

similarities and differences of 
sexual health laws/culture between 
the participants’ countries and that 

of the UK. One of the participants 
from the Middle East region said 

that there are a lot of laws and 
norms in their country that are not 

allowed – like having sex before 
marriage – but a lot of people do 
that in secret from the police, the 
government and even from their 

families. The facilitator probed and 
asked if this was any different from 
the UK and several of them replied 

that it is the same – people in the 
UK do things in secret too. A 

participant said that ‘not having 
sex before marriage’ is a common 

‘regulation’ in other parts of the 
world. Another facilitator then 

shared that even within the UK, if 
the families are strict especially 
with religion then they are most 

likely to follow the ‘no sex before 
marriage’ custom.” 

 
AN EXCERPT FROM RESEARCHER’S 
OBSERVATION NOTES DURING A 

MEN’S GROUP WORKSHOP 
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4. Working with delivery partners 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Collaboration with specialist organisations can bring 
valuable expertise to the workshops. The Norwich 
project brought together different sexual health and 
domestic abuse experts, facilitators from Terrence 
Higgins Trust along with UEA academic researchers, to 
enhance the New Routes refugee support programme.  
 
In any partnership, it is important to define roles, 
responsibilities and have a clear delivery framework. 
However, working together is not only about one 
institution chipping in a skill or knowledge area, but also 
about aligning principles and approaches. 
 

§ Expectations setting and management – making 
explicit what institutions are willing to contribute 
but also expect to gain from the partnership 

§ Approaches to needs analysis – laying out 
principles of a bottom-up, participatory needs 
identification process 

 

§ Protocols in working with recently-resettled 
migrants – an awareness training on the asylum 
and immigration process in the UK is helpful to 
highlight areas of sensitivity and the 
importance of confidentiality in working with 
these groups. More informally, these 
preparatory sessions may also be a space for 
facilitators – especially those who have worked 
with these groups before – to share best 
practice on engaging participants from 
different cultural backgrounds. 

§ Wider safeguarding protocols – there may be 
institution-specific safeguarding guidelines 
and/or referral systems that partners need to 
be aware of. 

 
In cases of conflict or disagreements between delivery 
partners, the participants’ needs must take priority. 
 

§ What could be the links between the participatory 
activities/focus group discussion held beforehand 
and the actual workshops (re topics, approach 
etc)?  

§ How could the organisers manage in terms of the 
need to ‘pre-plan’ the workshops and their desire 
to be flexible/able to respond to participants’ 
views/suggestions? 

§ How could this play out in terms of sessions being 
‘input-driven’ or more bottom-up? 

§ How do participants interpret/respond to the 
visuals and teaching materials and what other 
materials might be appropriate? 

Critical Questions 

 

Volunteers at New Routes 
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1. Icebreakers and house rules 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

During the Workshops 
 

1. Icebreakers and house rules 
2. Best practice facilitation strategies 
3. Creating a safe, open space and 

positive learning environment 
4. Ongoing, informal 

evaluation/reflections 
5. Disclosure and safeguarding 

Starting with an icebreaker activity enables facilitators to 
increase their familiarity with participants, become aware 
of language levels, build rapport, which will help when 
covering sensitive topics such as sexually transmitted 
diseases.  
 
After the icebreaker activity, it is important to share the 
general aim of the workshop with the participants. 
Agreeing on the house rules with the participants may 
help establish participants’ ownership. The house rules 
can be written on a whiteboard where everyone can 
refer to them as necessary. 
 
There are examples of house rules activities in the 
appendix. Examples from the women’s and the men’s 
group and the women’s example demonstrate a way of 
encouraging participation even when there is a language 
problem.  
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Every group has a different dynamic, which will 
determine facilitation strategies. The group may be 
people all well known to the host organisation, or 
some may be comparative strangers, but it is vital to 
have someone present with whom the participants 
are familiar and have a relationship of trust. 
Facilitators who are not familiar with the group in 
advance must try to stay neutral. Surprising or 
unpalatable views and stories may be expressed.  
This is not to say that facilitators should not react, 
but strong or judgemental personal reactions may 
alienate or offend and should be avoided.  
 
The sharing of stories and aspirations can be 
bonding experiences for the group, which aids 
retention and levels of engagement. The continuity 
of facilitators throughout the workshop sessions 
also provides unbroken intimacy and safety.  
 
 

There are other strategies you can implement as necessary 
to ease communication within the group: 
 
§ Some consideration about participant seating 

arrangements is necessary to ensure that those 
with low levels of English can be helped by other 
same first language speakers with better English 
skills. 
 

§ Facilitators should be observant of participants’ 
comprehension and be willing to moderate how 
they speak, for example by speaking more slowly, 
while delivering information and activities. 
 

§ Paraphrase – this involves listening to a participant’s 
statement and re-telling the same idea but using 
simpler words and sentences and, if available, using 
gestures, images, drawings. 
 

§ Reword – this is applicable to technical terms, jargon 
and legal ‘speak’ that you may need to convey to 
the participants. Are there other, simpler, words 
you can use instead of the actual definition? 
 

§ Give a lot of examples to illustrate ideas, if possible, 
make them real life stories – of course making sure 
names are anonymised. Co-facilitators/co-
organisers may also have stories to share on this 
front. 
 

§ Probing – when engaging the participants in a 
conversation, it might help to ask follow-up 
questions to fully explore meaning, or participants 
could express their thoughts in their first language 
and then ask someone to translate. 
 

§ Synthesise, Thematise, Recap! – it might work well if, 
periodically, you can gather one or three key points 
identified during a particular session, knowledge 
area and summarise the discussion. Having bite-
sized information available might aid in learning and 
recall. 

 
 

2. Best practice 
facilitation strategies 
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3. Creating a safe, open space and positive learning 
environment 
 
 
A positive learning environment is one of the most effective ways to increase the interaction among participants.  

 
        5-steps to a positive learning environment 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

“When people feel things 
strongly and express their 

emotions during the 
session, we didn't put 

those feelings there. They 
were there all the time. 

What we've done is create 
an environment in which 

those feelings can be 
expressed. And then we 

have to know as 
facilitators how to deal 
with those feelings and 

how to make people 
realise that it's not 

embarrassing, and that 
they're safe in this 

particular environment.” 
 

WOMEN’S GROUP 
FACILITATOR SHARING 
HER REFLECTIONS ON 

LEARNING 
ENVIRONMENT 

Build a positive relationship with 

participants/ remember their names/ 

countries of origin. 

Is the language that you are using clear 

enough? Don’t forget simple sentences 

work better than complex ones. 

 

Ask your participants’ opinions, let 

them share their experiences. 

 

Don’t forget to share your ideas 
too, this will encourage participants 

to open up. 

Help your participants to feel that they are valued and heard, by 
responding with interest to what they say and remembering from 
session to session things that may have concerned them. 
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4. Ongoing, informal evaluation/reflections 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

5. Disclosure and 
Safeguarding 
 

 
 
 
 
 
 
 
 
 
 
 

 
 

Having participants’ opinions during the course is invaluable. At the 
end of every session, don’t forget to ask participants’ opinions about 
the session. You can do that after wrapping up and recalling the 
themes that you talked about at the session. These interactions will 
expose misconceptions related to the topic, and indicate that you 
need to cover these themes again. 
 
Ongoing evaluation is also an effective facilitation practice. Spend a 
couple of minutes during breaks or after sessions to reflect with 
your co-facilitators as to how the workshop is going. These mini-
reflections might be a good space to think about what aspects of 
the session are working well and which work less well. Is there 
anything that you need to change? Is there a need to put a different 
spin into upcoming activities? Are there any members of the group 
who seem distressed or disengaged? 

“When I asked one of the 
women participants 
about how they feel about 
the session, she told me 
that she didn’t have any 
idea of different ways of 
preventing pregnancy 
except condoms and pills. 
She said that she found 
this information so 
empowering, she can 
have the control now with 
using different methods.”  

AN EXCERPT FROM 
RESEARCHER’S 
OBSERVATION NOTES 
DURING A WOMEN’S 
GROUP WORKSHOP 
 

There are some critical topics (female genital 
mutilation, domestic violence, etc.) that you 
should be sure that you inform the 
participants about as part of your 
responsibilities as a facilitator. If you think any 
of the participants are in danger or is in a 
dangerous situation (FGM), you are 
responsible for reporting this to the 
authorities. It is vital that you are familiar with 
the safeguarding and referral guidelines of 
your institution or the institution you are 
working with.  
 

§ What are the ways by which facilitators can 
navigate around the need to ‘pre-plan’ the 
workshops and the desire to be flexible/able to 
respond to participants’ views/suggestions? 

§ How could these ‘tensions’ play out in terms of 
sessions being ‘input-driven’ or more bottom-up? 

§ What are the aspects to consider in deciding 
whether separate workshops by gender will be 
more appropriate?  

§ How do participants interpret/respond to the 
visuals and teaching materials and what other 
materials might be appropriate? 

Critical Questions 
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1. Strategies and tools  for workshop evaluation 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

After the 
Workshops 
 
1. Strategies and tools for 

workshop evaluation 
2. Follow up and continued 

support 
3. Uses of evaluation 

 

Evaluation of the workshops can help you to 
improve your facilitating skills and guide you to 
deliver workshops that meet your participants’ 
needs.  
 
One of the tools that you can use for evaluation is 
after a focus group discussion, you can ask which 
topics ‘surprised’ your participants. By ‘surprised’, 
we mean the topics that the participants were not 
aware of before they attended the workshop. In this 
way, you might identify topics that you did not 
cover in detail but which need to be explored more 
fully.  
 
Sometimes participants may challenge you during 
the focus group discussion session. If you want to 
use a ranking activity (see Appendix B.13) you will 
need to make sure that most of your participants 
like to draw their answers or write down their 
answers on cards. If your participants do not want 
to draw but they are happy to write, you can still 
run the ranking activity.  
 

In a situation in which the group is challenging you, 
and they neither participate nor engage with each 
other, you may consider other activities for 
evaluation. If language is a barrier, you could try 
picture cards that represent the topics that you 
covered during the workshop and ask the 
participants to choose the topic card which 
‘surprised’ them. When everyone finishes choosing 
their cards, collect the cards and share the most 
frequently chosen topics with them and ask their 
opinions and reflections.  
 
At the beginning of this guidebook, we mentioned 
the importance of responding to participants’ needs. 
By evaluating your workshops systematically, you 
will be able to produce your own results from each 
workshop that you run, and you may able to 
combine your findings with this guidebook and 
make your own unique resource. 
 

Women’s group’s most ‘surprised’ topics (After Focus 
Group Discussion session) 
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2. Follow up and continued support 
 
 
Within the workshops, you will cover sensitive topics such as domestic violence, sexually transmitted diseases etc.  and 
should be aware that these topics may be extremely emotionally charged. If you think that participants need extra 
support, please consult the delivery partners. Do not forget to ask the participants’ consent for sharing her/his needs. 
 
We recommend that you find out in advance about the services to which you can refer your participants when they need 
emotional, financial or mental support.  
 

 
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

“Previously, there were three workshops in 
which people talk about things they've 

never talked about before. And then I felt 
quite upset because there was no kind of 

counselling offered to the women.” 
 

“I think that the fact that they have spoken to one another actually is quite liberating for people. I 
don't think there were many people who were distressed, one person clearly was distressed. And I 

referred her to the Sue Lambert Trust and now she's having counselling every week.” 

 

PROVIDER SHARING HER 
REFLECTIONS ON PREVIOUS 
WORKSHOPS 
 

PROVIDER IS EXPLAINING THEIR CONTINUED 
SUPPORT 
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3. Uses of evaluation 
 
You may use your evaluation records in several ways. 

Your evaluation records will guide you while you are designing your next workshops. 
Evaluation sessions allow you to find out your participants’ opinions. 
If there are any misconceptions, you can capture these and clarify them within the evaluation sessions. 
As a facilitator, a source of motivation and reflection is to hear your participants’ positive feedback. 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

   Women’s drawings of topics (After Focus Group Discussion session) 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 

Critical Questions 

 § How/where can participants get help outside or after the 
workshop?  

§ What about information seeking behaviour/advice and how 
might this come into sessions too, such as learning to use 
online sources or support groups? 

§ How do participants interpret/respond to the visuals and 
tools that we are using for evaluation and what other 
materials might be appropriate? 

§  
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Reflections on the Workshops 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 

 

 

“I had terrible experiences before coming to 
the UK. Thanks to you, now I know that my 
daughters will not experience the same things 
because I will teach them everything that I ‘ve 
learnt here.” 
Female participant (through translator) 

 

“If you don’t give us this opportunity, [for] many 
people here [that] can be a problem because the 
things that they are used to do in their country, 
they can also do in here. It’s like that guy who went 
here – if before he listened to the workshop, he 
wouldn’t have a problem and go to prison like 
that.” 
Male participant 

 

…with just one word, if you talk to a woman here, that can destroy your life. You make a joke, you say 
something and she takes it in bad way, that can cause a big problem. In my country you can touch her, she 
can say, don’t touch me, it will be okay like that. Here, it is more… different. What I’m thinking after this is 
that if you approach the woman in the UK, you have to be very careful and sometimes it can make someone 
like me… difficult to approach women because there are many… here law is law, here in UK, law is law. If 
you touch my phone, if I complain, it is a big problem. 
Male participant 

 

I haven't worked with asylum seekers or 
refugees before. I knew they were going to 
come with all sorts of stories that might be 
really difficult for them to share if they share 
them. Am I going to be able to cope with 
that? I know I was apprehensive. I thought, I 
hope I'm not going to put my big foot in it. 
Facilitator from women’s session 
 

 

In terms of setting it up, having a good 
relationship with the participants so that 
they’ll be comfortable coming to the 
workshop. There has to be an 
understanding of their needs – so that 
kind of pre-evaluation is very useful even 
if you can’t address all them. At least, you 
don’t end a workshop with a room full of 
people thinking ‘This is not relevant!’  
Facilitator from men’s session 
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Reflections on the Workshops 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

I've been delivering domestic abuse training for a long 
time and I used the information we use when training 
professionals - then I made it less professional and 
more discussion based. I used a “do you agree? Yes 
or no?” activity.  It's quite an obvious one. There's a 
toolkit Expect Respect, which is designed for children 
aged between 5 and 18 years. That's where the idea 
came from, but I wrote the scenarios myself based 
on my understanding and experience previously 
working with women from different cultures. 
Facilitator from women’s session 
 

 

I’ve been doing this work now for 13 years and you 
don’t often get to do work with people who don’t use 
English as their first language or work with people who 
are very new to UK and are adults – so that’s quite 
exciting! Understanding cultural differences is very 
important. I put a lot of effort to work out those 
cultural differences at the start so that I know where 
to take the sessions – and also to really tease out the 
differences and similarities, because if not, all I’m doing 
is making assumptions. 
Facilitator from men’s session (from a non-refugee 
organisation) 
 

 

The participatory action research findings have 
evidenced the effectiveness of the workshops in 
widening participants’ attitudes to culturally 
sensitive, very personal topics  
NGO co-researcher 
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Appendix A. Sample workshop content plans 
 
These are some examples of how the workshops were structured in this project. 
 
 

WOMEN’S GROUP 

2 – 2.5 hours / session, 1 session/week for a period of 4 weeks 

conducted consecutively by the same set of facilitators. Usually, the groups range from 5-10 

D
ay

 1
 

§ Introduction to the course and facilitators 

§ Icebreaker 

§ Collaborative composition of working agreement to be used throughout the sessions 

§ Discussion/exchange based session covering: 

(1) religious and cultural expectations of relationships 

(2) types of relationships (between men and women, could touch upon sexuality) 

(3) healthy/unhealthy relationships 

(4) laws in other countries 

§ What to expect next week 

D
ay

 2
 

§ Working agreement 

§ Icebreaker 

§ Consent activity (covering UK law, personal safety, sexual assault, dating, sex in marriage 

§ What to expect next week 

D
ay

 3
 

§ Working agreement 

§ Icebreaker 

§ STIs/HIV, condoms, contraception 

§ What to expect next week 

D
ay

 4
 

§ Working agreement 

§ Icebreaker 

§ FGM (including FGM and childbirth) 

§ Domestic abuse 

§ Forced marriage 

§ ‘Honour’ based abuse 

§ Support services 
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MEN’S GROUP 

2 – 2.5 hours / session, 3 sessions conducted in one week (Tuesday-Thursday) 

conducted consecutively by the same set of facilitators. Usually, the groups range from 5-10 

D
ay

 1
 

Sex and relationships around the globe 

Aim of the session: to talk about sexual health services and rights and discuss relationships with 

regards to culture, rights, similarities and differences. 

§ Introductions 

§ Establishing a working agreement 

§ UK sex and relationships (What do you think people new to the UK need to know 

about sex and relationships in the UK?) 

§ Global sex and relationships (What were some of those identified topics like in your 

country/culture?) 

§ UK sexual health – basic services and principles 

§ UK sexual health – contraception and STIs 

D
ay

 2
 

UK Laws and consent 

Aim of the session: to clarify UK laws around sex and relationships and to understand when 

consent to sex has or has not been given 

§ Introduction and review of working agreement 

§ UK laws – key information 

§ Consent – clarification on definition and interpretation 

§ Consent – ability to consent 

D
ay

 3
 

Gender, sexuality and sexual health 

Aim of the session: to discuss gender rights, sexuality and to be aware of local sexual health 

services 

§ Introductions, review of working agreement and previous session’s content 

§ Gender and biological sex differences 

§ Sexuality – freedom of expression vs. interpretation 

§ Sexual health and relationships – what have you learned? 
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Appendix B. Activity Bank 
 
 
You will find sample activities that you can pick and mix when organising your workshops and sessions. 

 
 

Appendix B.1. Establishing a learning contract 

Appendix B.2. Card Sorting: What do people new to the UK need to learn? 

Appendix B.3. House Rules and introduction to principles of equality 

Appendix B.4. Who’s Who? Introductions and warm-up activity 

Appendix B.5. Yes, No, Maybe 

Appendix B.6. Why do people have sex? 

Appendix B.7. The Pyramid 10 

Appendix B.8. What is domestic abuse? 

Appendix B.9. Card Sorting: reducing ability to consent? 

Appendix B.10. Mixing Fluids 

Appendix B.11. Wildfire  

Appendix B.12. What’s it called? (Introduction to FGM) 

Appendix B.13. Consenting or Not 

Appendix B.14. Focus Group Discussions (Evaluation the Workshops) 

Appendix B.15. Matrix ranking 
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Appendix B.1. Establishing a learning contract 
 
 

Name of Activity Establishing a learning contract 

Activity Duration 20-30 minutes 

Materials Needed Whiteboard, whiteboard pen 

Objectives 
1. To identify factors that would hinder and/or support participation 
2. To agree upon a set of house rules based on participants’ expectations 

 
Activity Mechanics 

 
1. Introduce the aim of the session to the participants and emphasise that we might be 

talking about sensitive topics – such as experiences related to sex, relationships and 
maybe even abuse or conflict. Ask the participants if they are comfortable in talking about 
these topics. Have two or three volunteers speak and write down their ideas on the 
whiteboard. 

2. Emphasise that creating a ‘safe space’ where everyone will feel comfortable sharing these 
sensitive topic takes group effort. 

3. In pairs or groups of three (depending on the size of the whole group), ask them to think 
of ways that the group can create a safe sharing space for everyone. Give them about 5-7 
minutes to discuss. If available, you can ask them to write down key ideas on a piece of 
paper or card. Remember that in facilitating small groups, try and ensure that there are 
‘translators’ within each group. You can also encourage discussion in their first language if 
they feel more comfortable, prompting that they can write key ideas in English to share 
with the bigger group. 

4. Other questions you could ask: What can we do make everyone feel comfortable to 
share? What steps can we take so we can talk about sensitive issues more freely? If you 
think it would generate discussions, maybe ask them to think about what the facilitators 
can do too. 

5. After the small group discussion, ask each group to present their findings in the larger 
group. Encourage participants to agree, disagree or add points. Write down ideas on the 
whiteboard. 

6. Group the ‘house rules’ into key action points. You can place their ideas into umbrella 
action points such as “Respect each other’s opinion”, “Ask if you do not understand”, 
“Respect privacy and keep information within the group”. Write them down in big print 
on the whiteboard, don’t forget to ask the participants if they collectively agree. (While it 
will most likely come out as an important step, please ensure that issues of confidentiality 
are emphasised as sensitive information and may, for instance, impact some asylum 
seekers’ applications) 

7. If possible, keep the house rules visible during the entire workshop. If not, you can take a 
photo and show them before every session. 
 

 
 



Workshop Guidance 
Intercultural learning and gender relations among migrant, refugee and asylum-seeking communities 

 

 

P A G E  24 

 

Appendix B.2. Card sorting: what do people new to the UK need to learn? 
 
 

Name of Activity Card Sorting: What do people new to the UK need to learn? 

Activity Duration 30-45 minutes 

Materials Needed Whiteboard, whiteboard pens, picture cards 

Objectives 
1. To identify sexual health and gender violence related topics that are important to the 

participants 
2. To know what participants might expect to learn during the sessions. 

 
Activity Mechanics 

 
1. Divide the bigger group into teams of 3-4. Give each team a set of cards (see the 

following page). 
2. Explain to the participants that you will explore, as a group, what sort of topics people 

new to the UK would consider important to learn. Ask them to sort the cards based on 
importance. Which topics are most important for recently resettled migrants to learn 
about? 

3. These cards are only suggestions, you can add more or remove some. You can also 
translate the words on the card to languages used by your participants. Print them in an 
appropriate size. 

4. Tell the participants that there are blank cards in the stack. They are free to use these 
cards if there are topics that they think are important but are not on the list. They can 
place a drawing, symbol or words onto the card. 

5. Give the team 10-15 minutes to sort the cards. If possible, go round the groups and 
observe the conversations. Take note of anything that you think needs further discussion. 
If needed, ask probing questions such as: 

a. Why do think this topic is most important? 
b. Are there any cards in the stack that you think are not necessary at all? 
c. Does anybody disagree with the arrangement? Why or why not? 
d. Was it difficult to come to an agreement on the current arrangements? 
e. Are these issues also vital in your countries of origin? Explain. 

6. After the small group discussions, ask the whole group to gather around each of the card 
sets. Each team can then explain their card order and how it was decided. Encourage 
other participants to ask questions and challenge the team. 

7. As a facilitator, take note of patterns, similarities and key disagreements. Present these to 
the whole group and manage their expectations by explaining which topics the 
workshops can cover. 
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Social norms 

 

Sexual health services 

 

Condoms and contraception 

 

Your rights 

 

Sexual health laws 

 

Sexual relationships 
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Consent to sex 

 

Sexually transmitted infections 

 

Gender roles 

 

_______________ 

_________________ _________________ 

 
*The last three cards were left blank and can be filled by participants and/or facilitators as 
appropriate (see activity mechanics)  
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Appendix B.3. House rules and introduction to principles of equality 
 
 

 

 
 
 

Name of 
Activity 

House Rules and introduction to principles of 
equality 

Activity 
Duration 

10-15 minutes 

Materials 
Needed 

Whiteboard, whiteboard pen 

Objectives 
1. To set house rules with participants 
2. To promote a safe learning environment 

 
Activity 
Mechanics 

 
1. Explain to the participants that you, as a 

group, will decide the house rules for 
your sessions. Explain in plain language 
what ‘house rules’ means and why you 
need these rules. 

2. Draw a woman or man on the white 
board and ask your participants what 
name they would like to give to your 
drawing. 

3. After naming your drawing, ask the  
participants what kind of characteristics 
they want their new friend to have. 

4. While the participants are deciding on 
the characteristics, evaluate them. For 
instance, if a participant says “trust”, you 
can evaluate this word by saying, “we 
want to trust our friend, we want to be 
sure that they never share our secrets 
with someone else”.  

5. You can also add characteristics to the 
new friend while asking questions to the  
participants. 

6. When everyone finishes sharing their 
opinions for this new friend, present the 
drawing to the group while linking these 
characteristics with house rules.  

7. “Rupak” is used throughout all 
workshops to demonstrate the qualities 
of a healthy relationship (please see the 
example opposite) 

 

The picture of Rupak (Rupak is the name that 
women participants chose for the female drawn on 

the clipboard) 
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Appendix B.4. Who’s who? Introductions and warm up activity 
 

 
 
 
 
 

Name of Activity Who’s who? Introductions and warm-up activity 

Activity Duration 10-15 minutes 

Materials Needed World Map, stickers 

Objectives 
1. For participants to meet each other 
2. To know where participants have lived across the world and in different parts of the UK 
3. Might be useful for facilitators to gauge the participants’ levels of English 

 
Activity Mechanics 

 
1. Use a world map, and place on a table or the floor 
2.  Ask each participant to place a small sticker on where they have lived across the world 

and the UK 
3. Ask these questions to each participant: What is your name? Where were you born? 

Where have you lived? Do you follow/have a religion? Is there something you love about 
“home”? Something you love about the UK? 
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Appendix B.5. Yes, no, maybe 
 
 

Name of Activity Yes, No, Maybe 

Activity Duration 15-20 minutes 

Materials Needed Yes, No, Maybe Cards for each participant 

Objectives 
1. To introduce different views of participants 
2. To introduce the law in the UK 

 
Activity Mechanics 

 
1. Prior to the activity, the group think of a few statements for discussion (examples below) 
2. Put these statements on a PowerPoint with images to help with language 
3. Provide everyone with a Yes, No and Maybe card (preferably write these statements on 

a coloured cards) 
4. Ask questions one by one. Ask each participant to use Yes No Maybe card to answer. 

Allow enough time for discussion and translation. 
5. This will lead to discussions about laws in the UK. Discuss laws in the participants’ home 

countries. What happens if you break the law? 
6. Remember, reading texts, laughing, emotional abuse etc could fall into coercive control or 

stalking behaviour which is illegal. 
 

 
Examples of statements: 

Is it ok…. 
For a man to marry a man? 

For a man and woman to be friends? 
For friends to laugh at you? (links to partners laughing at you) 

For men to raise children? 
For a man to read his wife’s texts? 

For boyfriend/girlfriend/husband/wife to get jealous? (definition of jealous) 
For a man to have more than one wife? 

For a woman to have more than one husband? (discussion of divorce) 
For a woman to love a woman? (what is love?) 
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Appendix B.6. Why do people have sex? 
 

Name of Activity Why do people have sex? 

Activity Duration 20-25 minutes 

Materials Needed Whiteboard, whiteboard pen 

Objectives 
1. To enable people to become clearer about the reasons encouraging them to have sex. 
2. To help people to recognise why they might have sex and what the feelings/outcome 
might be. 

 
Activity Mechanics 

 
1. Start with a brainstorm asking the whole group “Why do girls and women have sex?” Point 

out that you are primarily thinking of younger women and specifically mean consensual 
and penetrative sex. Ask participants to call out all the needs girls may try to meet 
through having sex with someone else.  Write all their answers on a flipchart. 

2. The answers tend to be wide-ranging. For example, “for status”, “popularity”, “to keep a 
boyfriend”, “ for attention”, “for affection”, “cuddles”, “to rebel”, “to feel grown-up”, “to 
keep up with their friends” or “to belong” often figure.  Having identified some of the 
reasons girls may be having sex, the needs they are seeking to meet through sex, it is 
useful to go on to discuss whether these methods actually work. Does having sex with 
someone necessarily make you popular or stop a boyfriend from leaving?  

3. Ask if there are any other reasons for which boys and young men (again we’re thinking of the 
younger end of the age group) might have sex which have not already been charted. Add 
these to the flipchart too – sometimes these include “to prove they’re a man”, “to show 
they’re not gay”, “to tell their friends”. 

5. When this is done and you have a flipchart full of needs people hope to meet through sex: 
a) Ask which of these needs given can only be met through having sex with another 
person (by this we are assuming penetrative sex). Usually there are only one or two – 
e.g. to lose your virginity, to get pregnant. 
 
b) Ask the group what they think about this mismatch of needs and what people are 
looking to sex to meet?  
 

Clearly, a key understanding should be that if people look to sex to meet these needs they are likely 
to be disillusioned and disappointed. There are often more reliable ways to get affection and love 
which don’t involve sex at all.  But at the same time there may be some positive outcomes for 
people who have genuinely made an informed, considered and emotionally-aware choice. Although 
we know that the levels of subsequent regret are very high for the younger end of young people who 
have sex, there will be some for whom this is a happy, close, mutually pleasurable and fulfilling 
experience. 

(Adapted from an activity developed by Jo Adams) 
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Appendix B.7. The pyramid 10: Resisting pressure and working to increase 
people’s sense of rights 
 
 

Name of Activity The Pyramid 10 

Activity Duration 20-25 minutes 

Materials Needed Printed cards with statements on them 

Objectives 

1. To increase the awareness of the right to say “no”. 
2. To increase the awareness of the right to decide what happens to people’s body and 
whether they share it with someone else. 
3. To become aware of people’s rights. 

 
Activity Mechanics 

 
1. Make a set (or sets) of cards that are 10 diamonds, with one of the statements below on 

each card: 
 
 
 
 
 
 
 
 
 
 
 
 
 

2. You will need a set of 10 cards for each small group or pair to work with. Working in 
small groups or pairs, give a set of the 10 statements to each group or pair and ask them 
to discuss these. 

3. Their task is to rank them in order of importance, putting the ones they think are most 
important in terms of describing what ‘no’ truly means at the top of the pyramid and the 
ones they think are least relevant last.  You can also give them two blank cards, to add in 
any other rights which are important to them. 

 
4. Stress that there is no right answer or order. This is simply a way of discussing what is 

important to them in terms of rights can mean. At the end, the shape should resemble a 
pyramid like this: 

 

To access sexual health services 
To access contraception and condoms 

To say yes to sex 
To  express sexuality without being judged for it 

To experience sexual pleasure 
To make mistakes and take risks 
To be allowed a change of mind 

To have access to high quality sexual health 
information 

To experience sex in a loving caring realtionship 
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5. To stimulate discussion from this, some questions include: 

 
§ Which aspects did you have most discussion over? 
§ Which was hardest to agree about, and why? 
§ What was your reason for choosing the one which came out top? 
§ Which ones did you add on your blank cards and why? 

 
(Adapted from an activity developed by Jo Adams) 

 

 
 
 
 
 
 
 
 
 
 
 
 
 

  

X 
X X 

X X X 
                                           X       X          x       x 



Workshop Guidance 
Intercultural learning and gender relations among migrant, refugee and asylum-seeking communities 

 

 

P A G E  33 

 

 
Appendix B.8. What is domestic abuse? 
 
 

Name of Activity What is domestic abuse? 

Activity Duration 20-25 minutes 

Materials Needed Printed Domestic Abuse headings and examples, blue tack, wall to stick on 

Objectives 
1. To consider different types of abuse 
2. To look at the impact of abuse 
3. To discuss laws in the UK 

 
Activity Mechanics 

 
1. Prior to the workshop, print out the following headings on A4 papers: physical, 

emotional, psychological, financial, sexual. You may use pictures/images alongside these if 
deemed necessary. 

2. Print examples of types of abuse and impact (see box). Some words are harder than 
others due to different levels of English in the group. 

 

 
 

3. Go through a definition for each type of abuse. The difference between emotional and 
psychological is very challenging, partly because both words may be hard to pronounce. 
In the simplest terms, you may say that emotional is about how we feel and psychological 
is about how we think. 

4. Stick the headings on the wall and ask the delegates to stick each example under the 
heading. For example, 

a. Physical Abuse: Punching, Kicking, Slapping. Financial Abuse; taking money, 
stopping working. 

b. Emotional abuse: Calling names, being mean. Psychological Abuse: Ignoring you, 
lying to use. Sexual Abuse: Not wearing a condom, forcing sex. 

5. Whilst this is a group activity, there are lots of opportunities to talk to people individually. 
Often the group members will support each other with the examples. 
 

Some of the headings related to domestic abuse 
Hitting; Slapping; Punching; Kicking; Burning; Taking money; Stopping you from 
working; Giving pocket money; Asking for receipts for everything; Calling you bad 
names; Saying bad things about you; Saying no one will love you; Threats to hurt 
you; Threats to hurt children; Punching the wall; Refusing to wear condoms; Taking 
photos without you knowing; Forcing sex; Forcing pregnancy; Lying to you; Blaming 
you; Ignoring you; Pretending things didn’t happen; Accusing you of things you 
haven’t done; Debt; Loans; No money to leave; Sad; No confidence; Self-doubt; 
Hate self; Upset; Scared; Don’t trust; Confused; Broken bones; Bruises; Injuries; Lost 
Teeth; Pulled out hair; STI’s; Pregnancy; Painful sex. 
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6. Then, ask the group to stick the impact examples under each heading. For example 
a. Physical abuse: bruises, burns, broken bones. 
b. Financial abuse: No money, debt, no job. 
c. Emotional abuse: sad, lonely, no confidence. 
d. Psychological Abuse: confused, tired, no sleep. 
e. Sexual abuse: pregnancy, STIs, painful sex. 

 Some of these will go under more than one heading 
7. Discuss the law in the UK. All examples used are elements of domestic abuse which are 

illegal. You may link back discussions to previous activities such as  Rupak. You may say  
what you want from a friend should be the same as from a partner.  

8. At the end of the session, provide local support services to women. As this may be 
sensitive, you could also leave leaflets at the facility where groups are hosted. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Sample output of this activity. 
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Appendix B.9. Card sorting: reducing the ability to consent 
 
 

Name of Activity Card Sorting: Reducing the ability to consent 

Activity Duration 30-60 minutes 

Materials Needed Whiteboard, Whiteboard Pens and Picture Cards (see next page) 

Objectives 
1. To explore factors that may affect an individual’s ability to give consent 
2. To emphasise that freedom and ability to consent is paramount 

 
Activity Mechanics 

 
1. Divide the whole group into smaller groups of 3-4 and give each group a stack of 

picture cards. 
2. Explain to the group that you are going to explore whether certain 

activities/situations/feelings influence a person’s ability to give consent. As such, this 
activity seems to be most effective if you have already introduced the concept of 
consent and have had some conversations on it. 

3. These cards (see the next page) are only suggestions, you can add more or remove 
some. You can also translate the words on the card into languages most commonly 
used by your participants. Print them in an appropriate size. 

4. Explain to the group that there are blank cards in the stack which the participants can 
fill out in case they can think of additional factors. They can place a drawing, symbol or 
words onto the card. 

5. Give each team 10-15 minutes to sort the cards according to which factor they think 
would most likely affect a person’s ability to give consent. They can sort the cards 
according to two headings: “A LOT” or a “A LITTLE”. If they want to rank them instead 
of dividing them, that is also fine. The most important thing is that they engage in a 
conversation. 

6. If possible, go round the groups and observe the conversations. Take note of anything 
that you think needs further discussion. If needed, ask probing questions such as: 

a. Can you explain more why your cards are arranged this way? 
b. In what way do you think these activities reduce one’s ability to consent? 
c. What can we do if we see a person in these situations? 

7. Ask the participants to share some key insights in the plenary – if possible write them 
down on the board. Watch out for patterns, similarities and dominant answers. You 
may emphasise towards the end that the freedom and ability to consent is paramount 
and if one is unsure, it is better to not do it.  
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Drinking alcohol 

 

Aged under 16 

 

Sleeping 

 

Being unconscious 

 

Feeling trapped 

 

Feeling pressured 
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Being blackmailed 

 

Feeling threatened 

 

Aged under 13 

 

Having a learning difficulty 

 
Taking drugs 

 

___________________________ 
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___________________________ 

 
 
 

___________________________ 

A Lot A Little 
 
*The last three cards were left blank and can be filled by participants and/or facilitators as appropriate (see 
activity mechanics)  
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Appendix B.10. Mixing fluids 
 
 

Name of Activity Mixing Fluids 

Activity Duration 30-60 minutes 

Materials Needed Plastic cups, lodine (available from pharmacies), starch spray, water 

Objectives 

1. To demonstrate how sexually transmitted infections (STIs) spread. 
2. To demonstrate how someone might feel if they caught an STI. 
3. To improve the knowledge about the importance of using condoms while preventing STI 

transmission. 

 
Activity Mechanics 

 
1. Give each participant a plastic cup with some water in it. The water represents their 

sexual fluids (semen, vaginal fluids). One or two cups should also have some starch 
sprayed in the water and should be given to participants without them knowing. The 
starch represents an STI in their sexual fluids. 

2. Explain to participants that for this game they are not themselves, that the water in each 
cup represents their sexual fluids, and that when people have unprotected sex they will 
‘mix fluids’ with each other. When the game begins each participant should mingle with 
the group and negotiate protected or unprotected sex with 3 different people. If both 
parties decide to have unprotected sex (without a condom!) they will pour their fluids 
from one cup to another and back again so they are well mixed. If both parties decide to 
have protected sex (using a condom) they will instead simply ‘cheers’ their cups - sex has 
taken place but fluids have not been mixed. If you like, you can select some people to 
pretend they never use condoms (always mix fluids), some who sometimes use condoms 
(sometimes mix fluids, sometimes ‘cheers’), and some who always use condoms (always 
’cheers’, never mix fluids) - this can encourage the group to think about their negotiations 
before they choose to have sex ... or not. 

3. Once all participants have had ‘sex’ with 3 different people, explain that in real life it 
might be a good idea to take an STI test. At this stage put a drop of brown iodine into 
each cup. If the fluid turns blue (because iodine mixed with starch will go blue) then that 
person has an STI. If the fluid remains brown (no starch present) they do not have an STI. 

4. There should be quite a few people who now have the infection. Explain that you put 
starch/an STI in someone’s cup at the start. Encourage participants to work out who had 
the STI to begin with before you reveal who it was. End the activity by reminding all 
participants that it was just a game and the person(s) with the infection to begin with 
were picked at random. 

 
 
 
 
 
Discussion points: 
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Ask those with the STI: 
- Who did you catch it from? 
- What did it feel like to be infected? 
- Are you blaming someone else or being blamed by others? 
- Are you angry/upset/indifferent/embarrassed? 
- Who would you tell if you had the infection? 
- Did any partners look like they had an STI? 
- Was the sex worth catching an STI? 
- Did anyone choose both protected and unprotected sex? 
-How different would your reaction be if the STI was chlamydia, or pubic lice, or genital 

warts, or HIV? 
- What are the best ways to avoid catching STIs? 
 
Ask those without an STI: 
- How did you manage to not catch an STI? 
- Did anyone have unprotected sex/mix fluids with someone who had the infection? 
- How come you’re not infected? 
- How do you feel now? 
- Were you making a choice to avoid an STI, or were you just lucky? 
 
Explore more: 
- Think about the discussions when people were negotiating sex with a new partner. What 

did people say in order to use / avoid using a condom? How would someone talk about 
this in real life or do we just ignore it because it is embarrassing? 

- Note that audiences for workshops with recently resettled migrants/asylum seekers may 
come from cultural contexts where engaging in sex with multiple partners during parties 
is just not considered appropriate. Some women from conservative societies may not 
even go to ‘mixed’ parties and share drinks (or anything else) with men. This could work 
as an activity, but it could also risk being confusing/embarrassing for participants, especially 
if in mixed groups (by age and/or by gender and/or marital status). 
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Appendix B.11. Wildfire 
 
 

Name of Activity Wildfire 

Activity Duration 10-15 minutes 

Materials Needed None 

Objectives 

1. To demonstrate how sexually transmitted infections (STIs) spread. 
2. To demonstrate how someone might feel if they caught an STI. 
3. To improve the knowledge about the importance of using condoms while preventing STI 

transmission. 

 
Activity Mechanics 

 
1. Ask the participants to stand up and form a circle. 
2. If comfortable, ask the participants to close their eyes. 
3. Tell the participants that you will be going around the room and that you will tap some of 

them in the shoulder. They must remember if they are tapped because they will have a 
special task during the rest of the activity. The number of people you will tap depends on 
the total number of participants. If less than 10, tapping one person is enough. 

4. Once finished, tell the participants to shake hands with other participants BUT the 
person(s) who was/were tapped on the shoulder must secretly tap another person’s 
wrist. Emphasise that this should be done in secret and as quietly as possible. 

5. If you were tapped on the wrist, you must also tap the next person you shake your 
hands with. Again, this has to be done in secret. 

6. After a few minutes, stop the handshaking and ask ALL the participants who have been 
tapped on the wrist to raise their hands. Ask the everyone to observe how much of the 
group have been tapped. 

7. Then, ask the one/two person/s who were tapped on the shoulder to raise his/her hand. 
8. Explain that this is how an STI spreads – fast and concealed – even when only one 

person is ‘infected’. Often there are limited/no overt physical signs that a person is a 
carrier – as in the persons who tapped your wrists.  

9. Engage in a discussion around the following points: 
§ How did you feel when you saw the number of people ‘tapped on the wrist’ vs the 

number of people ‘tapped on the shoulder’? 
§ How did it feel when you were tapped? For those who were not tapped at all, how 

did it feel? 
§ What are the ways by which we can protect ourselves from getting infected? Did 

you have any strategy just now so that you don’t get tapped on the wrist? 
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Appendix B.12. What’s it called? (Introduction to FGM) 
 
 

Name of Activity What’s it called? (Introduction to FGM) 

Activity Duration 10-15 minutes 

Materials Needed Whiteboard, whiteboard pen, images of female reproductive system, pens 

Objectives 
1. To learn about the female anatomy 
2. To introduce what FGM is 

 
Activity Mechanics 

 
1. Begin with an icebreaker. Ask all the women in the group to call out different names for 

parts of the female body. Facilitator to write on the board. Some can write the names 
themselves.  

2. Provide each woman with an outline image of the female anatomy (for instance, see last 
page of: https://advocatesforyouth.org/wp-content/uploads/3rscurric/documents/5-Lesson-
1-3Rs-SexualandReproductiveAnatomy.pdf) and ask them to write the name and the 
function. Note that this activity is more about the function – not the name.  

3. Go round the group individually and support women with this process. 
4. Discuss in the wider group the function of the female anatomy. 
5. This activity links into the discussion about FGM as you can explain how the body is 

damaged and what impact this has on women. 
6. The rest of the activity can be aided with PowerPoint and discussions and Q&A. 
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Appendix B.13. Consenting or not 
 
 

Name of Activity Consenting or not 

Activity Duration 30-60 minutes 

Materials Needed Green cards, red cards 

Objectives 

1. To understand how people communicate about sexual activity. 
2. To emphasise the importance of consent for sexual activity. 
3. To create a safe area to enable the participants ask questions related to consent about 

sexual relationships in the UK context. 

 
Activity Mechanics 

 
1. Ask participants to keep in mind the following things: 

How people communicate about sexual activity (verbally, non-verbally, body language) 
What influences people’s decisions to have sex (feelings, emotions, thoughts, curiosity,  
assumptions, opportunity, self-esteem, pressure from peers/family/society etc) 

2. Read the story out chunk by chunk (you can change the names while implying this activity, it 
is up to you) 

3. After each chunk, read a statement and ask students to vote Green if they agree and Red 
if they disagree. Allow discussion. 

4. At the end of the story and statements, open up discussion (see suggestions at end).  
 

“Ali and Mo are both 21. They usually spend time with a group of their friends and 
they get on really well together. Mo asks Ali out for a meal and a trip to the cinema. 
Ali agrees and they plan to go out on Friday night.” 
§ When someone asks somebody out on a date, it means they are sexually 

attracted to that person. 
§ If that person accepts the date, that means they are sexually attracted to the 

other person. 
 
“Ali and Mo are both looking forward to their time together and put a lot of effort 
into getting ready.” 
§ If someone dresses up to look good on a date, it means they want the other 

person to fancy them. 
§ The way someone dresses is a way of showing they are up for having sex. 

 
“Mo and Ali meet in town and have a great time. When the bill comes for the meal, 
Mo offers to pay and Ali says thanks.” 
§ If one person spends money on a date, the other person owes them 

something. 
§ It is better on a first date if each person pays for themselves. 
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“Mo’s parents are away for the weekend. Ali is invited back to Mo’s house to watch 
a film instead of going to the cinema.” 
§ Because Mo has invited Ali back to an empty house it means Mo wants to 

have sex with Ali. 
§ If Ali goes to Mo’s house it means Ali is consenting to having sex. 
§ Before Ali and Mo go anywhere they should they decide whether or not they 

are going to have sex. 
 

“After talking for a while, Ali and Sam start kissing on the sofa” 
§ When a couple starts to kiss in private it will end in sex. 
§ This is the point when they should decide if they are going to have sex. 
§ If someone isn’t sure how far they want to go they should make this clear to 

the other person. 
 

“Things start to heat up and Mo starts to touch Ali under clothing. Ali starts to undo 
Mo’s shirt.”   
§ If people start to undress each other it means they are going to have sex. 
§ If two people get naked together it means they are both consenting to have 

sex. 
§ It is too late for someone to change their mind about having sex if they are 

both already naked and/or in bed. 
 
“2 years later Mo and Ali are married and we re-join them. One night Mo comes 
home late to find Ali already asleep and in bed. Mo wants to have sex. Ali does not 
and refuses.” 
§ Ali has no right to refuse as they are married. 
§ Mo has a right to insist on sex as they are married. 
§ Sex = ‘full sex’? oral sex? Sexual activities? 

 
5. Communicating consent – discussion points: 

 
§ The characters’ names could apply to any gender, does gender make a 

difference? 
§ What are the advantages and disadvantages of clear communication? 
§ What are the advantages and disadvantages of keeping communication 

unclear? 
§ There is a big difference between being in a public place (a cinema, pub etc) 

and a private place (e.g. a car or house) 
§ If someone decides to go to a private place with someone else how can they 

reduce any risk and make it safer? 
§ When two people are being close and sexual touching is involved, it is really 

important that they let each other know if they want to stay as they are, go 
further or stop. 

§ How could someone find this out? 
§ How could someone let the other person know what they want? 

 
 
 
 
 



Workshop Guidance 
Intercultural learning and gender relations among migrant, refugee and asylum-seeking communities 

 

 

P A G E  45 

 

Appendix B.14. Focus group discussion (Evaluating the workshop) 
 
 

Name of Activity Focus Group Discussion (Evaluation the Workshop) 

Activity Duration 30-60 minutes 

Materials Needed Whiteboard, Whiteboard Pens  

Objectives 

1. To create an open, safe space where participants can reflect about their experiences 
during the workshop and evaluate it. 

2. To gather information/data from participants that might be helpful in designing future 
workshops. 

 
Activity Mechanics 

 
1. Decide whether you want to hold separate focus group discussions for the women’s 

and men’s groups.  
2. Begin the focus group discussions by explaining to the participants the purpose of the 

activity. You may also go around the room and ask the participants to introduce 
themselves. 

3. If you need to voice-record or take down notes, ask participants’ permission. 
4. Set the ground rules: (a) only one person speaks at a time, (b) there are no right or 

wrong answers, (c) you do not have to speak in particular order, (d) you do not have 
to agree with the opinions of others in the group but it is important that you respect 
them. 

5. Start with an exploratory, introductory question. For example, you can say, “I am going 
to give a few minutes to think about your experiences during the workshops you 
attended recently. Is there anything you would like to share?” 

6. Proceed to more focused questions such as the ones we used in our evaluation FGDs: 
a. What parts of the workshop did you enjoy the most and which parts did you 

enjoy the least? 
b. What worked well during the workshops and what aspects could be 

improved? 
c. Do you feel that you have learned something new/different from the 

workshop? What were they? 
d. Do you think that something has changed for you? How is this change 

perceived? What particular moments/issues/discussions from the workshop 
contributed to this change? 

e. What would you suggest could be included for future groups? 
f. For the women’s group: do you have any suggestions as to what you think 

the men’s group would find useful? 
g. For the men’s group: do you have any suggestions as to what you think the 

women’s group would find useful? 
h. Do you have any suggestions for how the workshop was 

organised/advertised? 
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7. You can conclude by once again opening the floor to anyone who might have any other 
suggestions/comments. If none, thank the participants for their time. 

8. Alternatively, When the language is limiting focus group discussion, you can ask the 
participants to draw the topic that they think they learnt something new about. 
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Appendix B.15. Matrix ranking 
 

 
 
 

 
 
 
 

Name of Activity Matrix Ranking 

Activity Duration 40-45 minutes 

Materials Needed Flip chart paper, small sticky notes or dots, and pens 

Objectives 
1. To evaluate an activity, training content or materials using criteria developed by 
participants. 

 
Activity Mechanics 

 
1. Introduce the aim of the session and the activities/content and materials that are to be 

evaluated. This could be the different types of activities used in a session (e.g. 
presentations, group discussion, games) or the content/materials used in a session (e.g. 
specific topics, language, handouts). Discuss the importance of getting participants’ views 
of the sessions, and how this can help improve practice.  

2. In groups of four or five (or as a whole group depending on numbers), ask participants to 
draw a grid with a column down one side where the main activities or content/materials 
are listed, and 4 or 5 additional columns that will represent different criteria for evaluating 
these agreed activities or content/materials (see the figures on the next page). Ask the 

Matrix ranking was one of a range of activities used by Malawian students during a 
participatory workshop facilitated by Catherine Jere, one of the project team. Seen here 
are Essau Moyo and Amanda Nkhoma, who are exploring the quality of teaching and 
learning at their university 
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group members to write down the agreed activities or content/materials down the left-
hand side column. You may wish to have an example of a grid ready to show participants. 

3. Discuss in groups, or in plenary, what criteria should be used to assess these different 
activities or content/materials. It is important for participants to take the lead in agreeing 
these criteria. These could include: ease of understanding, level of participation, 
helpfulness, relevance, time-bound etc. Make sure that all the criteria can be scored either 
positively or negatively or the end results will not make sense! It is important that 
participants take the lead in agreeing and understanding these criteria.  

4. In groups, participants then write these criteria along the top of the grid, each one at the 
top of a new column.   

5. Once the grid is completed, ask each group to discuss how each of the listed activities or 
content/material might ‘score’ against the different criteria and to place the sticky notes or 
dots in each grid square to represent this score. You can agree a simply score: one sticky 
= poor, two = okay, three = very good, four = excellent etc.  

6. Once all groups have completed the grids, ask them to share their results with other 
groups and/or discuss in plenary. Groups may want to display their grids on the walls so 
that others can walk round and see them. Consider some questions that could be asked, 
e.g.: “What content ranked the highest i.e. scored the highest across all criteria?”; “Is there 
an activity that ranked very low, and why might that be?; “What activities score highest 
for participation?” “What materials are scored the most helpful, and why?” “Why was this 
particular activity considered the most relevant, why were others less relevant?”  The idea 
of this final discussion is to not only share the results, but to facilitate a discussion around 
the reasons behind the scores given by participants. If you have several groups, discuss 
whether there are difference between the groups’ results, and why that might be.  
[N.B. as a facilitator, you may want to be strategic in how you assign different groups. For 
example, you could have separate groups for men/women or older/younger participants 
and see if this makes any difference to the results!]. 

7. In plenary, discuss with participants how you might use these results to initiate change 
and improve practice.  
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Appendix C. Key words 
 
 
We found that it is important to have translations of these key words (and their definitions) into participants’ languages 
when conducting workshops. They often come up during lectures, official government texts, informal conversations and 
health services materials. 
 
There are online translation software/applications available, but please do use them carefully and, if possible, have them 
verified by a native speaker. There might also be specific differences in definitions that you may need to pay attention to. 
For instance, there are varied ways by which ‘Abortion’ can be considered legal, depending on a country’s law. 
 
Check Zanzu’s online dictionary and translations of terms specifically those related to sexual and reproductive health 
(https://www.zanzu.de/en/dictionary/) which can be translated to 12 languages including Arabic, Turkish and Farsi. 
 
 
 

Abortion 
Age of Consent 
Anonymity 
Bisexuality 
Blackmail 
Capacity 
Choice 
Coercion 
Condoms 
Confidentiality 
Consent 
Contraceptive 
Counselling 
Culture 
Desire 
Disability 
Discrimination 
Divorce 
Domestic Abuse 
Family Planning 
Female Genital Mutilation 
Forced Marriage 
Foreplay 
Freedom 
 
 
 
 
 
 
 

Gay 
Gender 
Gender Identity 
Gender Role 
Gynaecologist 
Homosexuality 
Hormones 
Human Rights 
Illegal 
Inclusive 
Indecent 
Infidelity 
Jealousy 
Laws 
Learning Difficulty 
Legal 
Lesbian 
Marriage 
Menstruation 
Minor 
Miscarriage 
Obstetrician 
Oral Sex 
Orgasm 
 
 
 
 
 
 
 

Parental Consent 
Pornography 
Pregnancy 
Prenatal Care 
Prostitution 
Puberty 
Race 
Rape 
Relationship 
Reproductive Health  
Revenge Porn 
Safe Sex 
Sexual Assault 
Sexual Health 
Sexual Orientation 
Sexual Rights 
Sexually Transmitted Infections 
(STI) 
Special Needs 
Symptom 
Transgender 
Treatment 
Unprotected Sex 
Urologist 
Vaccine 
Voluntarily 
Violence
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Appendix D. Resources 
 
 
 
Here are links to some resources and further reading. This list includes other similar projects. 
 
 

§ Sexual health, asylum seekers and refugees: A handbook for people working with refugees and asylum 
seekers in England [2007]. Ruth Wilson with Marsha Sanders and Hildegard Dumper. Family Planning Association 
(FPA). https://www.fpa.org.uk/sites/default/files/sexual-health-asylum-seekers-and-refugees.pdf  
 
Rich and wide-ranging resource giving  information, ideas and inspiration to develop work that promotes sexual health 
among asylum seekers and refugees.  
 

§ Zanzu.de [est. 2016]. The German Federal Centre for Health Education and Sensoa (the Flemish Expertise 
Centre for Sexual Health). https://www.zanzu.de/en/  
 
Interactive website that offers wide-ranging information on sexual and reproductive health in 12 languages – including 
Turkish, Arabic, French and Farsi. Includes contents for professionals, map of health services and a glossary of terms. 
 

§ Sexual and Gender-Based Violence against Refugees, Returnees and Internally Displaced Persons: Guidelines 
for Prevention and Response [2003]. United Nations High Commissioner for Refugees. 
https://www.unhcr.org/protection/women/3f696bcc4/sexual-gender-based-violence-against-refugees-returnees-
internally-displaced.html  
 
Proposes guidelines on responding to sexual health violence i.e. developing community education and awareness activities; 
training actors in how to respond to victims’/survivors’ needs; establishing referral, reporting, monitoring and evaluation 
mechanisms. 
 

§ Guidelines for Psychologists working with refugees and asylum seekers in the UK (Summary) [2018]. The 
British Psychological Society. https://www.bps.org.uk/sites/bps.org.uk/files/Policy/Policy%20-
%20Files/Guidelines%20for%20psychologists%20working%20with%20refugees%20and%20asylum%20seekers%20
in%20the%20UK%20-%20Summary%20%28Updated%20Nov%202018%29.pdf  
 
While important for psychologists, this document also sets out to provide guidance – using evidence-based psychology –  
to directors, managers, practitioners and frontline development workers working with refugees and asylum seekers.  
 

§ Sammen for Sirkehet (Together for Safety). Organisation: Hero (Norway). 
http://sammenforsikkerhet.com/english.html  
 
A project based in Norway that sets out to prevent asylum seekers to commit rape or to become victims of rape. Another 
purpose was to involve the residents in the asylum centres in the prevention sexual violence and rape. Their courses cover 
topics such as boundaries, norms, cultural codes, communications, and various forms of sexual violence, domestic violence, 
sanctions and consequences for victim and abuser. Seeks to create dialogue groups within communities. 
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§ Access Alliance: Multicultural Health and Community Services. Organisation: Access Alliance (Canada) 

http://accessalliance.ca/programs-services/primary-health-care/shy-sexually-healthy-you/  
 
The organisation curates SHY (Sexually Healthy You): A Newcomer’s Guide to Sexual Health Services in Toronto. Listings 
of places around Toronto for newcomer friendly sexual health resources that are accessible and LGBTQ+ knowledgeable. 
They conduct free workshops for recently resettled migrants (i.e. women's health, Canadian systems, parenting in 
Canada). 
 

§ Participatory Methods [Online]. Institute of Development Studies, University of Sussex. 
https://www.participatorymethods.org  
 
Visit this site for more information on participatory methods that you can tailor-fit for your workshops. It  offers  an 
introduction to the concepts behind these methods as well as a wide reading list. 
 

§ Refugee Mental Health and Wellbeing Portal for Refugees and Asylum Seekers and Health and Social Care 
Professionals [Online]. School of Psychology, University of East London. https://www.uel.ac.uk/research/refugee-
mental-health-and-wellbeing-portal/resource-centre  
 
According to their website, this has been “created to be utilised as a first stop resource to enable mental health and social 
care professionals, community organisations, statutory, international and national third sector organisations and refugees 
and asylum seekers themselves, to easily access the wealth of information and resources, and practical tools many of 
which are not accessible in one place.” Resources include information translated to other languages.  
 

§ Meeting the health needs of refugees and asylum seekers in the UK: an information and resource pack for 
health workers [2002]. Angela Burnett and Yohaness Fassil. NHS. 
http://repository.forcedmigration.org/show_metadata.jsp?pid=fmo:3457  
 
Covers wide-ranging health service considerations for refugees and asylum seekers including sexual health. Offers insights 
and guidelines on navigating challenges in Culture, Language and Communication. Includes an extensive resource list. 
 

§ The Expect Respect Educational Toolkit. Women’s Aid. https://www.womensaid.org.uk/what-we-do/safer-
futures/expect-respect-educational-toolkit/  
 
A practical guide consisting of core modules that can be used by individuals and organisations working with children and 
youth adults who want to focus on issues of and ways of preventing domestic abuse. 
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